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ABSTRACT 

The Roma are an ethnic group that is spread throughout the world. 
Although there are poor ethnographic and historical notes about the origin of 
Roma on the basis of a study of legends and oral traditions, researchers who 
are engaged in Roma studies, often confirm that they originate from India. 
Their culture, habits, customs were mostly transmitted through the living 
word, from generation to generation. This research analyzed case studies of 
integration of the Roma minority in the social system. Special emphasis in 
research is aimed at analyzing stereotypes that arise from cultural patterns 
of Roma, given the fact that for them there are many different prejudices, 
while on the other hand, there is no access with critical analysis and does 
not indicate their specialty, which has its downside exactly in culture and 
patterns of behavior. The study analyzed how the traditional culture is 
important in the lives of Roma and how the social system treats this ethnic 
minority. Being a Rom in its original sense means to be human and to be 
equal with everyone, but paradoxically it is expected that non-Roma nation 
sets free of stereotypes and prejudices and to contribute to the integration 


and acceptance of Roma in our social system. 


1. INTRODUCTION 


If Roma have their own cultural patterns 
that are in many ways different from the cul- 
tural patterns of the majority of the population 
with whom they live, whether that necessarily 
implies that we must marginalize? The study 
presents a case study conceived through the 
analysis of the Roma minority and their inte- 
gration into social, social, cultural and educa- 
tional context of the area where they live. The 
first part of the research deals with the origin 
of Roma, while the second and third chapters 
focus on the social integration of Roma in the 
social and educational system. Social depriva- 
tion Roma is not characteristic only for Ser- 
bia but also for other countries in the world, 
and every form of discrimination involves 
concerns. Often referred as two key reasons 
of social deprivation Roma are: low education 
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levels and low levels of expertise. And when 
we talk about discrimination and integra- 
tion of Roma, it is necessary to bear in mind 
that they are most often exposed to negative 
discrimination. In addition to the objective 
picture of the living conditions according to 
which Roma are highly deprived social group 
(unbearably poor housing conditions, high un- 
employment of working-age population, in- 
sufficient involvement of children in the edu- 
cation system, poor communication with the 
majority population, poor hygiene and health 
situation), an important part of the complete 
picture about their life represents a subjective 
image of people. 

The question is how much the situation 
has now changed from the generalization of 
stereotypes that are still present. The paper an- 
alyzes certain surveys which examined social 
distance towards members of the Roma. Roma 
Integration Strategies should experience a 
much higher recognition than the one on paper 
that confirms the legitimate and equal rights 
of ethnic minorities with the rest of the world 
(Duri¢é, 1987; JakSi¢, 2002: 335-355; Mirga, 
Georgi, 2004 11-49). 

The method of theoretical analysis 
shows the characteristics of the origin, cus- 
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toms, and culture of Roma, and then exam- 
ines several documents to affirm the rights of 
Roma nationality, as well as the results of sur- 
veys on the status of the Roma nationality. All 
the research, but also practice suggests that the 
success of the two contact groups depends on 
them working together, finding similarities, as 
well as finding and accepting cultural forms 
from other groups. 


2. CASE STUDY - CULTURAL 
ROMA PATTERN 


Roma are assigned different names 
(Gypsy, Gitanos). Members of this nation re- 
fer to each other as Roma, which in essence 
means to be human, while one of the prem- 
ise is that Roma are named after Rama, hero 
of the Indian epic Ramayana, the second as- 
sumption is about the legend that the Roma 
arrived in Europe as Roma children i.e. Chavo 
Roma (Duri¢, 1987). There is no systematized 
written historical sources on the origin of the 
Roma and their history, but is based on oral 
tradition, transgenerational transmission, and 
informed that the Roma originate from India. 
This is supported by the Roma language in 
which there are preserved traces of their In- 
dian origin. During all their migrations Roma 
were exposed to assimilation, which is partly 
the result of attempts by the authorities in the 
countries inhabited by Rome to keep them in 
one place, and partly the result of their fear of 
persecution and discrimination, and the Roma 
themselves denied their ethnicity. This process 
of assimilation of Roma lasts up to the present 
day. This is the reason why Roma today do 
not have very clear and unique national and 
cultural characteristics. For example, although 
they have their own language, Roma in dif- 
ferent countries speak different dialects or lan- 
guage which is a mixture of the Romani lan- 
guage and the environment in which they live. 
Also, customs, religion and other elements of 
Roma culture is different in Roma who live in 
different regions. For centuries, Roma people 
kept their own cultural identity from disap- 
pearing with so-called proper nurturing of 
Roma holidays (Vlasuljica, St. George, Bibi). 
Vasilica and St. George (“Erdelez’”) are above 
religious, multi-day, unique holidays of all 
Roma people. Marriage traditions have al- 
ways been the wealthiest ceremonies in Roma 
life cycle, followed by several days of gath- 
ering of relatives, friends and acquaintances. 
By implementing even weekly, established ac- 
tions pictured the position of women and men, 


the economic power of the family, complex 
family relationships and others. Establishment 
of marriage is followed by a series of magi- 
cal rites of happiness, prosperity, harmony 
and maximizing offspring between spouses. 
Communication on Romani language is kept 
within the family and possibly with neighbors 
and friends. Older age groups, families with 
many children and residents of the city are 
the greatest experts in native language. In the 
battle against forgetting their origins the most 
important step is the respect_of the Romani 
language among the Roma (Cvorovic, 2006: 
47-59; Vantié-Tanjic, 2008; Saitovic, 2014). 

Roma are almost always immersed in 
another culture, they are characterized by 
constant adjustment, assimilation, but also im- 
portant differences in religion and language. 
Native language is a distinctive sign of the na- 
tional identity. But until today, the Roma have 
preserved a lot of cultural elements that cer- 
tainly testify to their ethnic identity, including 
language and beliefs, customs, habits, norms, 
laws, and many other properties. 


3. CASE STUDY - SOCIAL 
INTEGRATION OF ROMA INTO 
THE SOCIAL SYSTEM 


On the whole, the number and propor- 
tion of Roma in the total population of Serbia 
shows significant variations caused by demo- 
graphic factors, but also the constant changes 
in the declaration of ethnicity, which is char- 
acteristic of this ethnic community. The rea- 
sons should be sought through the process of 
assimilation or ethnic mimicry Roma due to 
discrimination, segregation, marginalization 
and many other reasons (Horvat, 2008: 443- 
472). 

The demographic development of the 
Roma is characterized by negative tenden- 
cies, especially when it comes to the educa- 
tional structure, employment, housing and 
health care. Nationality, as the most impor- 
tant ethnic determinant, was incorporated 
into the content of all population censuses af- 
ter the Second World War. We must bear in 
mind that every census represented a mirror 
of current social and political situation. In the 
early 1990s, Roma political movements and 
non-governmental organizations are becom- 
ing more active in addressing the problems of 
Roma (RaduSki, 2013; RaduSki, 2009: 189- 
202; RaduSki 2004: 433-445). 

When we talk about social inclusion of 
Roma we should rely on ethnicity because 
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the opposite can cause misunderstandings, 
disagreements and suspicion. Roma distrust 
towards some suggestions, ideas, projects and 
attitudes is conditioned by the historical expe- 
riences with many dirty tricks, manipulations 
and abuses. On the other hand, it is not easy to 
determine the meaning of the concept of social 
inclusion, although it is widely present in ev- 
eryday speech, communication and literature. 
The question is: How to ensure social inclu- 
sion of Roma in the local and wider communi- 
ty and at the same time preserve their cultural, 
linguistic, and other conventional characteris- 
tics, which are not only part of their tradition, 
self-identification but also the persistence as 
specific national minority. There is no widely 
accepted nor the consistent definition of the 
concept of social inclusion, although the term 
is often used when it comes to the marginal- 
ized, minority and socially risky and deprived 
social groups. Most of the studies, texts or 
debates on social exclusion was built on the 
philosophical and theoretical, legal and ex- 
ploratory foundations of concepts of universal 
human rights, and in the literature is mainly in 
negative context, and concepts such as social 
exclusion, marginalization, discrimination, 
rather than it’s presented in positive manner 
(Dordevic, Filipovié 2004: 201-204; Jak8ic, 
2002: 335- 355; Jugovic, 2007). 

Social exclusion means such position of 
individuals or small or large social groups that 
are thwarted in their educational and cultural 
elevation. Spiritual values and civilization 
achievements are unavailable to them. They 
are excluded from the common ordinary, reli- 
gious, and cultural life activities of narrower or 
wider community. Therefore, they are forced 
to cultivate specific lifestyle, customs, habits, 
forms of communication and behavior or liv- 
ing within the framework of sub-cultural sys- 
tem, often in conflict with the dominating cul- 
ture and value system. From the psychological 
aspect the social inclusion means such social 
conditions in which people can develop and 
express as free self aware personalities that 
come together and communicate with other 
people freely and of their own choice, devel- 
oping all their physical, mental and creative 
potentials without jeopardizing others. From 
the psychological point of view, too, social in- 
clusion contains a special feeling of connec- 
tion and belonging to certain social groups, 
communities and global society, love for oth- 
er people, for people of their own kind, and 
people in general (Vasovic, 1997). The ques- 
tion is whether one can talk about a special 
Roma culture or subculture. Bearing in mind 
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the traditions, their customs, language, music, 
games, a common history and destiny could 
be concluded that there is a specific Roma 
culture. On the other hand, if we take into 
account the historically known fact of often 
mass migrations of Roma, influences of other 
cultures of the majority countries on whose 
territory they lived, inevitably customization 
of Roma to the requirements of majority com- 
munities and other conditions of their lives, 
as well as the visible religious, customary and 
cultural differences, then the previous conclu- 
sion can be questioned. With this arguments 
it can be added the fact of the lack of a single 
Roma language, but rather dialects, which dif- 
fer from each other. The educational structure 
and educational status of any social group sig- 
nificantly affects the possibility of performing 
a variety of social roles, working and eco- 
nomic, political and social. These personal or 
group characteristics affect the possibilities of 
social promotion, as well as lifestyles, social 
interactions and relationships and engaging in 
various forms of social life in the community 
(Milosavljevic, 1993: 34- 47). 

With social distance towards the Roma, 
majority population loses a lot of valuable ex- 
perience, more than we could possibly have 
guessed. Part of their national identity that 
must be preserved and which is their tradi- 
tion are: customs, cheerful nature, the rich- 
ness of language, oral traditions, musicality, 
propensity to jokes, optimism, wisdom, sur- 
vival, life experience beyond chronological 
age etc. (Vantic-Tanji¢ 2008; Saitovic, 2014). 
These are just some of the characteristics of 
their own ethnic group which should be pre- 
served as the basis for integration - inclusion. 
Inclusion would enable them to preserve their 
identity, and at the same time accept the con- 
temporary requirements of the new millen- 
nium in terms of education and employment. 
This process reduces or completely suppresses 
social distance towards the Roma, which lasts 
long and is inappropriate for human relations. 

On the other hand, the early inclusion of 
Roma children in kindergarten is an important 
step in combating social distance and preju- 
dice against Roma. At an early age increased 
social interaction helps children to develop 
friendship which certainly can positively be 
reflected on the motivation and progression in 
learning. From the quality of social relations 
in kindergarten children, teachers, families 
and community members have benefits. They 
represent the foundation for future good rela- 
tions among adults, for developing tolerance, 
prosociality, empathy and altruism (Kojic¢, 
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2013: 79-87). 

Always immersed in another culture, 
Roma life is characterized by constant ad- 
justment and acceptance of changes in the 
environment. This inevitably led to further 
disagreements in the culture, customs and lan- 
guage. The term Romani “nation” has more 
symbolic, moral and political rather than legal 
value. In fact, the Roma as citizens of certain 
countries are clearly a minority. It is therefore 
important for them to be treated within the law, 
that they be guaranteed basic rights and free- 
doms as to all other citizens, or to be treated as 
other minorities that have the right to protect 
their rights (Mirga, Georgi 2004: 11- 49). 

Finally, it should be noted that the eman- 
cipation of the Roma in the socio-cultural 
and socio-psychological sense is not possible 
without the liberation of Roma from “their 
own prejudice”, a non-Roma population from 
prejudice and from doubts about human quali- 
ties of Romani people. 


4. CASE STUDY - INTEGRATION 
OF ROMA INTO THE 
EDUCATION SYSTEM 


Education is most closely associated 
with socialization and upbringing. Socializa- 
tion represents the widest process of introduc- 
ing young human being in social life through 
various forms of learning. Education is a nar- 
row part of a broader process of social learn- 
ing in all societies and cultures which has a 
decisive significance. The educational status 
of Roma across Europe is considerably lower 
than the status of the population. Low educa- 
tional level, on the one hand, is an obstacle 
to employment and ensuring the existence and 
the conditions for development and progress, 
but also leads to deepening poverty. On the 
other hand, poverty is certainly an obstacle 
for the education of children. Thus, the Roma 
population “for decades revolves in a vicious 
circle” from which it cannot come out alone. 
Education is the key to moving out of poverty, 
measures that will contribute to improving 
the situation of Roma have to be taken, start- 
ing with the facts and analysis of the reasons 
that contribute to this state of affairs (Digic¢, 
2007: 4). The low level of education of Roma 
reflects adversely on their professional struc- 
ture. Most of the Roma are poor and without 
permanent employment, since they are uned- 
ucated and unskilled, but cannot compete in 
the labor market. Jobs that they can work are 
underpaid, unappreciated and seasonal. Many 


Roma are beneficiaries of social aid, which, 
even when regularly received, is not suffi- 
cient for basic needs (Horvat, 2008: 443-472; 
Jak8ié, 2002: 333-335; Macura-Milovanovic, 
2010; RaduSki, 2009: 189- 202). 

Most Roma live in segregated neighbor- 
hoods that are unsanitary, often without elec- 
tricity, water, located in marginalized areas 
of the city, on dumps and under bridges. Life 
in these conditions is very difficult for poor 
families that are unable to provide basic living 
conditions for many of its members, the chil- 
dren were not vaccinated, health care is poor, a 
life expectancy of Roma is significantly lower 
than other populations. The Roma population 
is the largest ethnic group that is not sufficient- 
ly present in education. Roma have a low per- 
centage of school enrollments, low comple- 
tion level of the class, even in the first four 
grades of elementary school, a high percent- 
age of repetition, dropouts and very low level 
of continuing education in secondary schools 
(Macura-Milovanovié, 2010). 

Literacy as a basic feature of the edu- 
cational structure of the population makes the 
elementary assumption of education process 
and is a good indicator of social, economic 
and cultural development of a social environ- 
ment. In countries where illiteracy is eradicat- 
ed, the issue of literacy is not covered by the 
census, while in our country was incorporated 
into the content of the current records. Serbia, 
unfortunately, is one of those European coun- 
tries which have not yet eradicated elementary 
illiteracy at the beginning of the XXI century. 
According to the data, in Serbia there are 230 
thousand illiterate persons, which is 3.4% of 
the total population older than 10 (Radu&ki 
2004: 433-445). What we conclude this case 
study is that of the Roma in the education sys- 
tem in Serbia there are no reliable written re- 
cords. Some of the main reasons for the lack of 
valid data can be lack of personal documents 
or registration of Roma, the mobility of many 
families that are looking for seasonal jobs and 
many other reasons. Exclusion of Romani 
children from the education system is a prob- 
lem of enormous proportions that exists in all 
European societies where Romani population 
lives. Factors of such conditions include rac- 
ism of non-Roma parents, which are opposed 
to the entry of Roma children in schools, dis- 
criminatory practices by educational authori- 
ties and bureaucratic procedure for enrollment 
in school and Roma poverty that prevents the 
funding of education, social and physical iso- 
lation of Roma from the society, living in seg- 
regated and ghettoized neighborhoods distant 
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from schools (Macura-Milovanovic, 2010: 3). 
Education of Roma children is one of the most 
important issues in efforts to improve living 
conditions and changing socio-economic situ- 
ation of Roma. As Roma syndrome irregularly 
going to a school and early school leaving is 
still present. Some think that the possibility 
of instruction in the Roma native language 
would greatly facilitate their further educa- 
tion, before it cause furthers discrimination, 
while on the other hand it is pointed out that 
the language barrier is not the only obstacle to 
regular education, but also poor financial situ- 
ation of the family, education level of parents, 
traditions, customs and more. 

For Roma who had subordinated their 
whole life to mere survival, children’s educa- 
tion has no special value. Locked in their own 
ethnic frames, semi-literate and uneducated, 
they cannot help their children to achieve bet- 
ter success in school or in their professional 
advancement. In addition, there is a lack of 
commitment and motivation of the teaching 
staff for special work with Roma children, as 
well as accepting and misunderstanding spe- 
cific life style of Roma by the wider commu- 
nity (Radu8ki, 2009: 189-202). 

Inclusion of Roma into the education 
system and ensuring continuity of education is 
the first step towards improving education for 
Roma. With the increasing number of Roma 
children, youth and adults involved in the edu- 
cation system, Roma can have the same rate 
of progression through the levels of the sys- 
tem, as well as non-Roma children (The draft 
Strategy for Improving Education of Roma in 
Serbia, 2003: 11). 

The aim of involving Roma into the 
education system and ensuring continuity in 
education the following task are defined: 

1. Creation of system requirements for 
inclusion of Roma into the education system. 
Creating a body that will be responsible for 
the realization of this objective. Their function 
is reflected in the implementation of certain 
activities that have to contribute to the insti- 
tutional inclusion of Roma and / or coordinat- 
ing the work of others who participate in the 
process. 

2. Developing a specific enrollment 
policy for Roma children and young people. If 
they do not attend preschool, Roma children 
until the beginning of schooling live in a cul- 
ture that is significantly different from the ma- 
jority, and these differences must be respected 
within the manner and criteria enrollment of 
Roma children in school, also later, at the level 
of secondary and higher education. The enroll- 
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ment policy must pave the way for the educa- 
tional system, to eliminate the differences that 
are the result of educational deprivation, that 
should not be deepened and create conditions 
for discrimination. 

3. Preparation of educational institutions 
for inclusion of Roma in education. The bear- 
ers of main activities will be the local com- 
munity and educational institutions. The Min- 
istry of Education will support this process at 
the level of selection and implementation of 
different solutions to the problem of inclu- 
sion of Romani children, coordinating activi- 
ties in certain institutions, and by providing 
additional funds for the costs of preparation 
and implementation of programs and didactic 
equipment of the institutions. 

4. Preparation of Roma children for 
school. This includes work on the system 
preparation of Roma preschoolers in order to 
meet the demands presented by the school, 
and that in the future meet the standard criteria 
for readiness for school. It is especially impor- 
tant to ensure continuity in schooling. A child 
who is not prepared to enter the school sys- 
tem is hardly to be adapted and rapidly drops 
out of it. Preparing Roma children for school 
also means working with parents, from whose 
motivation largely depends whether the child 
will be enrolled in school and attend classes 
regularly. 

5. Financial support to the Roma in 
education. Low socio-economic status of the 
Roma population is almost always on the list 
of factors that create obstacles to the inclusion 
of Roma into the education system, particu- 
larly in ensuring continuity in their education. 
Providing financial support to Roma in edu- 
cation must ensure elementary conditions that 
requires regular education and to flexibly fol- 
low the needs of the different levels of educa- 
tion. 

Above mentioned five proposals cer- 
tainly can enhance the educational integration 
of Roma, and therefore social integration of 
Roma in the social system, as extremely un- 
favorable educational structure of Roma is 
one of the most important cause of their dis- 
integratedness into society, but also affects the 
maintenance and deepening of socio-econom- 
ic and cultural gap between Roma and the rest 
of the population. The basic requirement for 
improving the socio-economic and cultural 
status of the Roma, and social mobility and 
integration into society is education. This is 
also the objective of case study of the Roma 
national minority. 

Low educational level, on the one hand, 
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is an obstacle to employment and ensuring the 
existence and the conditions for development 
and progress, and so leads to deepening pov- 
erty. On the other hand, poverty is certainly 
an obstacle for the education of children. Con- 
sidering that education is the key to moving 
out of poverty, measures that will contribute 
to improving the situation of Roma have to be 
taken. Exclusion of Roma children from the 
education system is a problem of enormous 
proportions, which will result in the genera- 
tion that will continue to be illiterate and thus 
socially maladjusted. Therefore, the issue of 
Roma inclusion in the education system is one 
of the most current issues, especially from the 
standpoint of social integration, social mobili- 
ty, improving of the socio-economic status and 
national emancipation. Inclusion of Roma into 
the education system and ensuring continuity 
of education is the first step towards improv- 
ing education for Roma. With the increasing 
number of Roma children, young people and 
adults involved in the education system, Roma 
can be covered by an equal education system 
and have the same rate of progression through 
the levels of the system, as well as non-Roma 
children. 

It is also important to note that low levels 
of parental education, which often goes hand 
in hand with poverty, is a source of additional 
negative impact on the educational achieve- 
ment of a child. The level of education of par- 
ents significantly acts on the set of parental 
behaviors that can be linked to education and 
the educational achievement of children. The 
education level of parents is a significant pre- 
dictor of parental involvement in children’s 
education and parental expectations. Parents 
who have attained higher levels of education 
have higher expectations of their children in 
terms of their educational attainment. They 
are in a significantly greater extent involved in 
the education of their children and help them 
in mastering the curriculum. In fact, research 
suggests that active and supportive parent- 
ing behaviors are especially important for 
academic achievement of children in the first 
years of their formal education. The question 
is whether the socio-economic depression rep- 
resents a unique source of differences in valu- 
ation and vision of the school, the perception 
of education, aspirations, attitudes and general 
life values of parents whose children attend 
the school? Are there differences that can be 
attributed to cultural factors and attitudes that 
members of a particular ethnic, ie. Roma com- 
munity foster? In an effort to provide answers 
to these questions, a survey was carried out in 


order to identify attitudes towards education, 
aspirations and values of parents - Roma and 
non-Roma parents of different socio-econom- 
ic status whose children attend the school. The 
practical significance of this research is relat- 
ed to the identification of specific parental at- 
titudes that can have a disturbing influence on 
the adaptation of children to school and their 
potential educational attainment (Tovilovic¢, 
Novovié, Biro, 2009: 332-354). This publica- 
tion is for wide-ranging audience - all those 
who believe or want to believe in the concept 
of education for all and equal opportunities in 
education for all children, regardless of their 
origin, and the current position in society. Its 
aim is to present one of the current problems 
of society through a unique case study, which 
sees the resolution of the problem in providing 
support to children in education, especially 
children from vulnerable social groups, such 
as Roma children. Children from the Roma 
community belong to one of the most vulner- 
able groups in contemporary society in Ser- 
bia, living on the margins, with little chance 
for success and achieving their rights and their 
dreams. As a democratic society, we want to 
change that. 


5. ADVANTAGES AND 
DISADVANTAGES OF CASE 
STUDY IN THE STUDY OF THE 
ROMA MINORITY 


Case studies include intensive study of 
a particular unit or system which has the char- 
acteristics of the entity, which is exactly the 
case with the ethnic group we observed. They 
allow plunge into the depths of the studied °’ 
case ‘’ and understanding of what lies behind 
the phenomenal, in the work we have done our 
best to present the rich descriptions of social 
and educational processes and phenomena, 
one example is the analysis of a single ethnic 
minorities such as the Roma. To case study be- 
come a scientific research, it must be strictly 
and rigorously conducted by scientific theory 
and should be systematic and critical, what 
we have in this study acknowledged relying 
on numerous sources that allow analyzing 
the characteristics of the Roma, their cultural 
identity, traditions, problems integration of 
Roma into the education system, the problem 
of integration of Roma in the social system. 
To point out the reasons for the use of case 
study in this research we will present different 
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sources of author Shulman of the case study 
(Shulman, 1991: 393-396): 

(1) ’Case”’ materials. These are the data 
of which is case study made, such as diaries, 
videos, student assignments, etc. These data 
can be collected and organized by teachers 
themselves, or other persons. 

(2) ’Case” reports. The reports gath- 
ered experience and interpretation at “the first 
hand”. Their own teachers create and write 
them. 

(3) Case” research. This is about a spe- 
cific technique of qualitative research that is 
close to anthropological studies. Usually or- 
ganized by third parties interested in a certain 
pedagogical problem. 

(4) ’Case” teaching. They contain a 
variety of original sources, narrative notes, 
teaching time, interviews with teachers etc. In 
terms of volume, they vary from short to very 
extensive views. 

(5) Case” teaching strategies. Here is a 
case study of an independent teaching method 
used at all previously mentioned materials. As 
a teaching strategy, case study varies from So- 
cratic dialogue professors and students to au- 
todidactic case study (in which the student is 
guided by comments or computer program). 

(6) ’Case” manuals. Manuals are col- 
lections of paradigmatic case studies that rep- 
resent a certain problem, a theme. This can be 
a collection of student learning, school disci- 
pline, curriculum, physical organization of the 
classroom etc. 

(7) ’Case” programs. The programs are 
the youngest category of case studies. Teach- 
ing and scientific power organized around rep- 
resentative case studies is presented in them. 

Video recordings of different educa- 
tional situations, teaching, learning, counsel- 
ing are sometimes called case study. The case 
study describes a real problem situation and in 
its potential to offer not only the reactions and 
behavior, but also strategy, dispositions, habits 
of thought. The case study presents an authen- 
tic narration that illustrates a general principle, 
an idea, a theory. 

A case study is used when the investiga- 
tor has little control over events and when it 
comes to real problems placed in the context 
of a specific environment. Unlike specific tar- 
geting methods, case study addresses issues 
that may require a comprehensive understand- 
ing of events by using inductive logic. Before 
you start designing case study it is necessary 
to determine and select the type of case study 
that will be used during the research. Types 
of case study: describing (mainly used one or 
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two cases an event to display the status. De- 
scribing case study is used to gain an under- 
standing of the unknown status of a particular 
case), explanatory or pilot (explanatory case 
study is conducted prior to the implementation 
of large research. Its basic function is to assist 
in the identification of key issues and types of 
assessment before you start real research. The 
biggest lack of this type of case study is that 
its outputs can be so convincing that based on 
them premature conclusion can be brought), 
cumulative (cumulative case study is used 
to gather information from different sources 
and in different periods. The idea is to collect 
already made studies, and later do classifica- 
tion of conclusions, which in the end leads to 
generalization of final conclusion and avoid- 
ing repetition of completed studies), and criti- 
cal (critical case study examines one or more 
cases to investigate situations that are of little 
importance, or more generally, do not have 
any, and to challenge the generally accepted 
assumption). 

As the case study is carried out in very 
different areas, it is almost impossible to de- 
termine specific or universal method or man- 
ner of implementation or the design of case 
study. Jin (Yin, 1994) wrote about the case 
study and suggested techniques for success- 
ful organization and conducting the research. 
They proposed six steps that should be used: 
(1) choice of single or multiple modal ap- 
proach (2) selection of participants (3) data 
collection (4) data analysis (5) preparing a re- 
port (6) questioning the value and reliability. 
These authors also emphasize the importance 
of clear articulation of a theoretical perspec- 
tive, determining the aims of case study, case 
selection, selection of appropriate methods 
of data collection, as well as allowing certain 
compromises during the formation of the final 
report. A choice of single or multiple modal 
approach is used to obtain a complete picture 
of the case study participants, and researchers 
can use a variety of methods. Common meth- 
ods include interviews, protocol analysis, field 
studies, and observations of the participants. 
Case studies can be used by one participant or 
a small group of participants. 

Why did we put special emphasis on the 
characteristics of case study? Analysis of the 
cultural identity of the Roma minority, the ad- 
vantages and disadvantages of integration of 
the Roma minority in the social system was 
based on very specific and individual (case) 
material, based on written (case) report, then 
(case) studies that have been conducted, and 
strategy proposal of improvement of the edu- 
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cation of Roma who are here methodologically 
classified as (case) program, which should not 
be left out when it comes to the integration of 
Roma into the social system. Case studies, as 
already stated, we use in specific cases, when 
the investigator has little (or none) control 
when it comes to issues of specific environ- 
ment. Therefore, the emphasis in this study is 
on very specific subject of research (Roma na- 
tional minority), the sample and the selection 
of study participants (members of the Roma 
minority), data analysis (written documents 
about the Roma population), evaluation of the 
value of research (theoretical and empirical 
contributions to status of Roma in the social 
system of the Republic of Serbia). 

Now it’s quite clear why is Case Study 
method selected, because it is a completely 
separate ethno-cultural subject of research, 
and that is the Roma minority, which should 
and must be integrated into our democratic 
society with the absence of any prejudice or 
steorotip. 


6. CONCLUDING REMARKS 


The historical experience of different 
groups has prompted a huge variety of cul- 
tural and social characteristics. The feeling of 
closeness and community of Roma and non- 
Roma nation exists, but it is evidently threat- 
ened by hostility that is often manifested by 
non-Roma society. 

The appeal is to accept the concept of 
multi-ethnicity and multiculturalism which 
would allow different ethnic communities to 
preserve their own national identity, ethnic, 
religious and cultural characteristics without 
precluding the possibility of adapting their 
successful integration into society itself. 

Researchers are studying the input data 
using many interpretations to find a connec- 
tion between the subjects of research. Used 
multiple methods of data collection and a 
number of techniques of their analysis give re- 
searchers the ability to triangulate information 
in order to support the results and conclusions 
of the research. Appropriate case study reports 
on the collected data so that complex issues 
are transformed into easily understandable al- 
lowing the reader to wonder and explore study 
and thus to come to an independent conclu- 
sion. Researchers pay special attention to em- 
phasizing sufficient evidence. Once the key 
variables are identified, they can be analyzed. 
At this stage of case study, reliability plays a 
key role, many researchers go a long way to 


ensure the reliability and value of their inter- 
pretation of the collected data. It is important 
to repeat that the case study is scientific meth- 
od that has its own laws and rules. 
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